Quite by chance, and over the course of a few haphazard meetings, a Master's degree in Elearning Design gradually developed in a Faculty of Economics. Its original and evolving design was the result of an iterative process carried out, not by a single Instructional Designer (ID), but by a full ID team. Over the last 10 years it has been successfully delivered by focusing on its strengths: the tutorial system, synchronous-mode online learning, collaborative work, and the supervision of professional projects. However, its success has led to new issues such as larger groups of enrolled students, program diversification, and internationalization.
submit?" Not really knowing how to respond, Dr. Sakho turned to one of his young faculty members, Dr. Patrick Bélier, and asked: "Any ideas, Patrick?" There were 10 seconds of silence and just before the discussion went on to another subject, Patrick, who was in charge of preparing students for their teaching exams 2 2 In France, teachers have to take a national exam to get a new job or to change careers. Many of them prepare for their exams while they are working.
In the end, it had been quite a success, but the instructional design was quite rudimentary, looking a lot like a correspondence course. It also appeared that it was necessary to create a Master's Degree for students who had failed this difficult exam.
A few years later, a Master's Degree is created
Patrick Three, 2-hour virtual classes (9:00-11:00 PM) Asynchronous  15 hours of individual work  Self-paced resources provided  Production of a case study. This assignment is the basis for student assessment in the course.
The uncertainties of the project
Patrick knew that this project was far from being a sure thing. The current students were preparing themselves for the program despite their day jobs. Was it going to be the same for the next cohort of students?
The new program required that trainers produce a significant number of self-paced resources.
How were they going to carry out this task? Furthermore, compensating tenured faculty for tasks other than teaching or research was always complex.
Moreover, Patrick had doubts about the time slot for virtual classes, that is, from 9 to 11 pm.
It was quite unusual for faculty to teach that late. Were they going to accept to do so?
During the summer, the trainers were recruited and the Master's program started in October, as planned.
A few months later, at an e-learning forum, a meeting between Albert Acier and Jo Balance…
The Master's Degree design team presented a paper at an annual e-Learning Forum. At the start of the following university year, Jo and Albert joined the team.
The integration of e-learning professionals into the team was not only going to enrich the program, but would also cause it to evolve by integrating virtual classes, a Moodle platform, a tutorial system, the recording of conferences, podcasting, live conference webcasting, and so on.
A discussion before the start of the university year The Master's degree program was finally finding its feet. The team was working well. The students were investing heavily in the program but were also quite demanding.
The end-of-year meeting
In June, a review meeting took place. The study guide and the tutoring agreement were written up by Patrick, Jo, and Karim and were presented during the first days of class for the incoming cohort. Vincent and Karim wrote the methodology guide for internship report.
Reflection on tutoring
Jo thinks that the institution is responsible for proving tutorial services. That does not mean that all of the required tutoring should come under the responsibility of a "one-tutor band" but rather, should be broken down into separate tutorial services based on the profiles of tutors having complementary skills. This would allow the tutorial services to meet a wider variety of student learning needs without becoming dependent on any one tutor, especially since tutors may not be the best people to identify these needs. Although the literature on online tutoring does provide some guidance on which services to provide, it is nonetheless worthwhile to ask the actual recipients of these services to say what counts most for them. These data could be collected when the program is being assessed or by integrating one or two students into the design phase of the tutorial system. The design of the tutorial services, just like any other design, has to undergo in-the-field testing. That is why the Master's tutorial system comes under the scrutiny of the Master's students every year: in order to improve it.
Various types of tutorial support were implemented (Table 2) . A system for assessing the program was implemented. It included a detailed appraisal of each course, as well as the assessment of across-the-board items such as tutoring, pacing, logistics, further developments, and so on. These enable the Master's program team to better steer the developments in the future.
The tutorial system was successfully implemented, especially after the introduction of the Graduate Tutors, who established close relationships with the students. The tutors brought a lot to the table, by helping students focus on the essentials for success.
Why using Graduate Tutors works
Vincent was convinced that the Graduate Tutors arrived just in time in the program. Indeed, their arrival coincided with the increasing number of enrolments. A larger student population was naturally more difficult to manage at a distance. These graduate tutors were recruited from among earlier cohorts of the Master's program who wanted to continue to play an active role in the program even after they had obtained their degrees. It also allowed them to keep in touch with training in the field. As student profiles were becoming more and more diverse, expectations were also growing more and more diverse. Some of the professionals in the training sector were increasingly aware of the need for new technologies, which resulted in additional demand for the online program, which could be taken while working full-time., Furthermore, Vincent was convinced that the training and new technologies sectors created opportunities for the unemployed who wanted to change careers. This sub-population had been increasing in the program over the years. As a result, the team had to face a new challenge: that of offering a more individualized program to an increasing number of students.
In this regard, the incrementally-structured tutorial system proved to be very efficient. The number of enrolments continued to rise. The team decided to deal with assessment issues, which were becoming tricky as there were now more than 30 students in the cohort. 
A late-night Skype conversation

A debrief meeting in a virtual class in June
First results
After having thought over the assessment issues, Vincent realized that, throughout the development of the Master's program, he had had to find answers to the following major practical questions: o Implementing a monitoring system (changes in jobs and sectors of activity, job offers, and internships) and professional help (assistance in job placement, CV-writing, preparing for job interviews, developing a portfolio, corporate relations, etc…)
The Master's program achieves full development
The course structure for all 16 courses followed the same basic model (Figure 1 ).
Figure 1
The typical course structure in the Master's program
An ever-evolving project
The Graduate Tutors were very much appreciated by students and were a key element in their success. Their role evolved over time. Indeed, once students had completed the university program, the community of practice they established became part of their professional environment. It actually took on several forms such as informal and ongoing training after the Master's, that is, an extension of the cohort community. It also consisted of helping students who were new to the field find a job or for those who were changing careers. The design resources that were used to create and develop the Master's degree were mainly iterative in nature. In addition to instructional design 3 , course design 4 and tutoring design 5 , the resources provided the means for ongoing adjustments of the program, specifically address the following needs:
A Skype conversation in March
 Diversity of audience: the student population became more diverse (geographically, educational level, professional background, expectations, etc.)
 Larger number of students: from easily-handled small groups to more cumbersome larger groups, it was important to identify a methodology that remained feasible for large numbers of students, while not losing sight of a made-to-measure program…  Changes in the world of e-learning: technical and functional changes and new audiences.
3 Our definition of instructional design is one that consists of designing the program globally. It includes the material organization (enrollment, supervision, scheduling) and also defining objectives, selecting course content and instructors, establishing a means of communication, and setting assessment criteria. 4 In our view, course design consists of designing learning activities that constitute the course, creating learning tools and resources, organizing guides and assessment activities. 5 Tutoring design consists of designing the structure that is going to guide and support students in terms of learning: socio-affective, motivational, and metacognitive perspectives (Rodet, 2010 The team was still as enthusiastic as ever. There were of course many challenges to be met.
The continuation of the adventure will likely be as fascinating as its beginnings…
